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TEACHERS SELF-PERCEIVED CLASSROOM ASSESSMENT SKILLS QUALITY AND PRACTICES & STANDARDS OF HIGHER EDUCATIONAL INSTITUTIONS IN BALUCHISTAN, PAKISTAN 
Ali Murtaza.,		Ajaz Shaheen,		Rafiq Ahmed,	
ABSTRACT: 
The quality education is fundamental priority of every institution which only be developed through the absolute assessment skills quality and effective standers & practices in assessment process. This study was conducted from the ten higher educational institutions. Questionnaires were distributed among the respondents of the study as a research tool and data was analyzed and assessed quantitatively. This study examines that teacher self perceived classroom assessment skills in contrast of standards & practices of assessment at higher educational institutions are ineffective and less reliable in nature; it could not rightly access & evaluate the true potential and improving capacity of performance of students, it directly affects the quality education and reputation of the institution.   It has been intensively over sighted that teachers self perceived classroom assessment skills quality is lacking and inefficient with respect of standards and policy of HEI and HEC. Higher education commission has well framed the guidelines and road map of assessment for higher educational institutions. HEC conducts different training sessions & programs for teachers to enhance their assessment expertise, quality skills and make professional sense among the teachers for effective & efficient skills of assessment despite of that teacher do not realize the essence of assessment in quality education. 
KEYWORDS: Self-perceived skills, Standards, practices, Higher Education, Performance, and Assessment & Evaluation
INTRODUCTION: Assessment & evaluation is the backbone of effective and efficient teaching learning process assessment is the process to examine the skills and potential, judging and valuing the merit on set standers. It is not wrong that there is no limited scope of assessment.  Experts Rossi, Lipsey & Freeman, (2004), believed that assessment is the systematic and scientific measurement of individual behavior and designed to judge and evaluate the concurrent progress through assigning the grades on performance and achievement. It is highly sensible and careful phenomena to judge the individuals performance with respect of assessment objectives and criteria and how an individual stands at the level of achievement (Reeve & Peerbhoy, 2007). Another team of assessment experts believed that it is the absolute process to estimate the judgment regarding the quality and overall program of education (Schwandt 2006).  It has been investigated in the previous studies that higher education commission has conducted professional training programs to train the teachers to develop the skills and abilities so that they may be enough capable to develop the thinking, reasoning, and rational skills of students to meet the stander of achievement and increase the self assessment stamina among the students (Hargreaves, 1997). Struyven, Dochy and Janssens (2005) emphasize the three major objectives of educational assessment, first plan the effective strategy and policy of assessment for creating the sense and mature among the students for being assessed on continuous basis , second preserve the record of assessment of students so that it can be altered those tools and techniques of assessment in order increase the progress and development of students in learning domain and the third is to provide feedback to school and parents about the existing condition and improvement of students in order to decide for the future observation and assessment of students at different point of time. Teachers’ classroom evaluation techniques and skills are importance for quality based the teaching learning environment, it has been given high priority to execute the quality education generally and value oriented assessment particularly. Classroom evaluation practice has got a greater of consideration & priority. University teachers are made trained and furnished skills and abilities at the greater extent for maintaining the quality oriented evaluation of students’ performance and achievement. Teachers assess the students’ performance & progress according to assigned program of instructions in order to improve the teaching learning process and explore the gaps and barriers of assessment and curriculum implementation. Assessment practices and strategies are well framed to cater the need and demand of students; on that bases teachers provide the feedback about the strength and weaknesses of students (Dunlosky et al., 2013). Assessment investigates the knowledge and information about the student’s performance furthermore it assists the record of performance of students in order to compare the new assessment strategies and practices with curricular instructions (Sambell, McDowell, & Brown, 1997). There are various studies have been conducted on teachers self perceived skills and practices of assessment for making the authenticity of assessment tools and techniques to match with the pedagogical norms and values in order to accomplish the actual objectives of assessment.(ASLI-CPPS, PROHAM & KITA-UKM, 2012). Researches focus the modifications and advancement in the techniques to achieve the standers of assessment and to evaluate the absolute ability and potential of students (Chan, Gurnam & Md.Rizal, 2009). Most of the classrooms are diverse in nature and students have different cultures and backgrounds so for that that they are different in need and perception of assessment according to their abilities and skills (Charanjit Kaur, 2014). The various psychologist and philosophers believe that assessment fulfill the criteria of need and demand of students career and achievement (Huitt, 2009). It is quite mandatory for the teachers that they should practically well frame the policy of tools and practices by pertaining culture, background and pedagogical instructions (Oran, 2009). A single chunk of assessment and evaluation can not measure exact intelligence and competency of a student therefore its grave necessary for the guide to establish certain pattern with authentic instrument and measuring parameter for check the benchmark of students intelligence and true potential (Tunku Mohani, 2010). It is concurrent practice of higher education institutions in current time by public and private sectors institutions have been moves systematically towards the performance achievement and standardized achievement assessment. They focus and give priority towards the grading and rubric oriented evidences of performance evaluation (Campbell, Murphy, & Holt, 2002). Furthermore it is also been studied that development of Assessment Literacy which increases the teachers experiences and expectations regarding the techniques and procedures of assessment. Teachers are given trainings through HEC for the development of required skills and expertise about classroom assessment align with curriculum standers in order to improve the results and scores of achievement test (Campbell, Murphy, & Holt, 2002). Study investigated the linkage between classroom assessment and students performance in achievement test which reflects the improvement of quality assessment and which is capable to increase the average score at greater extent as ¾ stander deviation which is a crystal example of great potential in performance (Stiggins, 1999). This is essential study which focuses the empirical linkage between the quality of classroom assessment and students achievement level as it is evaluated through standardized test and recorded the scores of performance test teacher professional (Brookhart, 2001; Campbell, Murphy, & Holt, 2002). Stiggins (2001).It is investigated that the poor literacy skills of assessment among the teachers of higher educational institutions poor and unacceptable with concurrent issues and practices of assessment, assessment experts believe that illiteracy of assessment principles unable of assess the true potential and authentic intelligence of students and mostly misjudge and misinterpreted the competency level and performance achievement in the result losses in career (Campbell, Murphy, & Holt, 2002; O’Sullivan &Johnson, 1993). It is extreme interesting that in-service teachers are ill prepared to assess the students learning aptitude (Plake, 1993). Furthermore, most of the teachers of higher educational institutions are truly poor in tools and techniques of educational assessment and their perception towards classroom assessment is inadequate in potential (Plake, 1993). Most of the teachers utilize the traditional practices of assessment and evaluation.
I. Research objectives
1. To investigate the teacher’s self-perceived classroom assessment skills quality
2. To examine the practices of at higher educational institutions
II. Research Questions
1. What are the teachers self-perceived classroom assessment skills?
2. What practices of classroom assessment are utilized in higher educational institutions?
Review of Related Literature
1. Teacher Self perceived Classroom Assessment Skills quality: Teacher plays an outstanding role in the classroom assessment, observation of learning behavior  teacher evaluates the performance and behavior of students, assesses, monitors and regulates the process of learning inside the classroom and prepare the systematic accountability of progress on prior basis. Teacher utilizes various assessment skills and tools & techniques to assess the performance of students and modify the skills time to time to observe the responses of individuals. Teacher integers the teaching learning process with assessment and explores the gaps and issues of teachers’ assessment skills quality. He compares classroom assessment skills with assessment standers and objectives of assessment and quality education. Fleming and Chambers (1983) conducted a survey on teachers’ classroom assessments skills he believes that teachers test conducted items were poor in writing and low quality according to the standers and principles of item writing. All the item were prepared on lower order thinking and ambiguity in characteristics of items and options and overall it was deficient in quality test, it clearly observed through finding that teachers violated the thinking skills standers and proved in low level category of assessment. In a similar vein, Marso and Pigge Wise, (1993) investigated through research study it consisted of self evaluation and teacher made & administered test they observed that the classroom assessment tests revealed frequent violations of standardized questions writing guidelines of assessment and evaluation. The study focused on scale test & evaluation by examiner, pedagogues and educationists that explore the necessity in potential of testing strategies and techniques.   Teachers expressed that there is greater need of competencies including the use of test outcome & findings of assessment for instructional objectives. Furthermore they expressed that they require the priority based training and professional development course for assessment process such scoring activities, grading policies, access of strength & weaknesses of students administering the test according to competency and benchmark of assessment and test development. It focuses that test and assessment objectives should reveal the higher thinking level of students and picture of student’s performance. According recent related studies on teacher grading perception and assessment skills in grading policy in secondary public institutions through the survey, observation and document analyses and concluded in the end that teachers have certain perception and believe about the assessment practices for the distribution of grade to students and their perception and follow following norms in grading and assessment rules (Brookhart 1994)  
1. Teacher tries the impartial allocation of grade and score to students.
2. Teachers well defines and display the guidelines about the grades and mark distribution policy disseminate in the examination office as well in class.
3. Teacher conducts performance-based assessment, achievement test and verbal evaluation to assess the progress and existing performance of students. 
4. Teacher considers efforts and performance of the students at the time grading and awarding the scores.
5. Teacher collect the facts and evident through formal assessment and evaluation and utilize the manual assessment activity and skills measurement policy of HEI & HEC at the end he awards grades. 
6.  Teachers have different perception and various intentions of assessment and awarding grades. 
7. Teachers grading policy and practices are contradictory from the guidelines and standers of higher educational institutions and Higher education commission Pakistan
It is deeply observed through 246 third party assessment from the 112 institution across the OMAN and concluded that teachers use short questions, sentences completion and multiple choice question, verbal evaluation use as the standers of assessment in classroom assessment, it is found that there is no difference of teachers gender and service experience of classroom assessment.  Alsarimi (2000) observed that teachers have traditional approach in assessing the students in grades and scores he focused that teachers conduct midterm exam, final exam, class participation and viva exam. Teachers believe that grades indicate the progress and achievement of students regularly and periodically in the classroom.
 Tigelaar, Dolmans, Wolfhagen, and van der Vleuten (2004) described that teachers’ competencies for assessment & evaluation integrated with approach and attribute to professional knowledge & expertise for value based execution for teaching learning context according to HEC criteria and policy. Zhang and Burry-Stock (2003) believed that teachers well developed assessment skills displayed while executing assessment plan in classroom. Zhangand Burry-Stock described in study that teacher perception is always good for assessment skills and ability but is not in real sense they less in competency to analyze the true level of progress of students. As teachers are evaluated on the basis of training as they attained for the professional skills of assessment knowledge they believed that those training were useless and could not generate assessment competency and beyond the quality (Koloi-Keaikitse, 2012; Mertler, 2009). As a mentor every teacher knows that execution of skills and training outcomes are not fairly implemented in classroom activities. Poor teacher training do not leave the positive effect on the professional grooming of teachers which is the basic need of teachers professional development and quality education. It is the utmost necessity and dire need for the productive training and skills development programs for the teachers to well establish the abilities and potential in the assigned field and meet the advancement and level of 21st century. Chester & Chester and Quilter (1998) and Susuwele-Banda (2005) identified that it is absolutely mandatory for the teacher to extract the need and perception of intended observable behavior of students through authentic and well formulated techniques of observation of students behavior during and end of the learning process, teacher should utilize extra ordinary sense of observation while assessing the achievement level esteem learning behavior of students, he must integrate and compare it with practices and parameters of HEC. Darling Hammond et al. (2000) as in the point of view of Koloi-Keaikitse (2016) identified the need and importance of assessment capacity until he is not capable to build up the excellence in evaluation and analyzing the ability of students he cannot bring the change in the progress and competency of students without flourishing the competency among the students teacher can maintain the quality of education.
2. Approaches of Assessment in Higher Education Institution: 
Teacher comprehends the need and nature of time and curriculum instruction for choosing the pattern of classroom assessment at higher educational institution. There are various practices of assessment at higher education institution like as formative, summative, diagnose, placement and project based according to the stander of HEC. Responsibility of teacher is to learn the skills and knowledge of assessment and measurement with respect of HEC objectives. Teacher assesses students’ progress and effectively communicates to institution and parent for decision about the curriculum instructions, contents, policy, and methodology of assessment tool in order to accomplish the goal of quality education there are two main practices of classroom assessment at higher educational institutions. 
I. Formative Assessment:  According to Sadler (1989), formative assessment is continuous and constant way to check the level of performance and accelerate the learning progress in order to collect the timely feedback from the finding of assessment. Nicole and Macfarlane-Dick (2006) investigates the feedback and findings of assessment is the map and guiding principles the everyone such teachers, students, parents and institution to realize the  weakness and level of improvement in performance with respect of other students and curriculum instructions. Teacher encourages the students and provides the platform for self regulation of performance; he motivates the students for the involvement in classroom activities individually and in group so that they may incline the domains of learning in various conditions (Beckman, 1990; Chickering & Gamson, 1991; Johnson, Johnson, & Smith, 1991; Slavin, 1983). This is further supported by Nicol and Macfarlane-Dick (2006), he explored that assessment approaches like summative and formative are the part of teaching learning activities and teacher practices for feedback of progress in overall process of education. It is a baseless perception of teacher that it is time wasting approach it is quite better to motivate the students to be integrated with learning outcome and learning process if students are highly encouraged and teacher becomes successful to develop the interest for their learning activities it directly increases the level of learning. Teachers create passion and interest about self assessment skills through activity based learning to attain the objective assessment individually in the end they comprehend the process learning through assessment by pertaining their involvement in learning process. It is extreme essential for the effective teaching and classroom learning that teachers should be trained, skillful professionally developed three domains of teaching learning process first curricular contents, methodology of teaching and assessment maturity (Rohaya et al.,2014). Teachers should have professional knowledge, teaching potential and pedagogical evaluation procedure to enable teaching activities efficiently; they should provide the competitive environment for the students and develop their learning experiences (Quilter, 1998). Teacher would be enough competent to flourish the lower order thinking approach through various assessment strategies and provide opportunities to explore the factual studies and memorization practices. Teacher constantly calculate the responses and learning behavior of students, it is vital for the teacher to compare and contrast the previous and existing progress of students and modify the teaching learning activities at advance level and encourage the students to participate in the open ended questions and discussion in order to develop the higher order thinking approach among the students in the end teacher should evaluate the gaps and delays in responses of students through various assessment practices regularly (Scoboria & Fisico, 2013). It is observed and explored through various influential studies that teachers ask questions in classroom teaching learning process through factual and memorization bases questions, and they assess the memorization skills and knowledge which falls in the category of lower order thinking even in lower order teaching approach (Bartek, 2002; Brookfield, 1987; Myrick&Yonge,2002;) This teaching and assessment approach will not increase the thinking capabilities and aptitude skills among the students (Choi,Land,&Turgeon,2008;). Students should be motivated and develop the habit to ask questions and set quarries about the lesson and curricular content what they are going to learning in classroom, they should also encourage giving reflections about the overall teaching learning and assessment procedures nor do they fulfill (Brown & Edmondson, 1985; Cooper, 2010, Dochy and Janssens,2005). There are three main objectives for the assessment context first create the habit of assessment by pertaining learning practices second they should be encouraged that should the focus the marks, percentages and results and  develop  the concept skills and potentiality of knowledge and professionalism and devotion towards learning and thinking third provide feedback to school and parents  about the learning progress and performance of students, it is basic responsibly of teacher to utilize all excellence and efforts for the improvement of students performance. Most of the teachers are instructed to conduct the formative observation with the help of different assessments tool and communicate the concurrent leaning progress so that school may decide and modify the teaching and school resources to enable the effective and efficient execution of teaching learning process   at school (Clark, 2010; Eyal, 2012; Johannesen, 2013). William and Thompson (2008) describes that teacher should utilize the formative assessment techniques such as monitoring the performance such as discussions, debates, presentations and role playing methods. Teacher assesses the skills, abilities and way of communication to other students to promote the classroom learning activities. It addresses the school for effective assessment for the system of education, curriculum instructions and teaching learning gaps of classroom and in school as well. It facilitates the teachers and educationists to explore the learning problem and teaching gaps faced by the teachers and students’ therefore remedial teaching would be suggested for the solutions of teaching learning difficulties. Furthermore teaching would be referred for the training of professional and skill development areas in order to improve the teaching learning process for maintaining the quality education of the institution. Teacher well frames the various techniques and strategies of continuous accountability of students’ performance. Teacher constantly engages the students in many techniques like feedback, reflection, question answer method, reading and writing ways so that he may measure the level of performance with respect of other students (William, 2011). 
II. Summative Assessment : Summative assessment is conducted at the end of curricular instruction and specific period of time of learning it communicates the briefed and detailed information about the students’ performance and portfolio which was assigned previously. Most of the educationists and pedagogues takes decisions on the basis of summative assessment about the career of students (Wojtczak,2002). Summative assessment is a bigger and vital portion of teaching learning process; it provides detailed feedback of students’ performances, abilities and potential in assigned field. It stimulates their responses in future disciplines (Anthony & Susan,2005). Summative assessment motivates the teachers, parents and policy makers about current learning procedures, issues & challenges of assessment and education in general so that it may be improved to meet the standers of education. American researchers (Bloom,Hastings, & Madaus, 1971) believes that summative assessment does not only focus the grades records of students it also reveals concurrent picture  and aggregate educational setting of the institution and education and performance of teachers and institution as well. It makes the sense of among the educationists to modify the policy and practices of teaching learning. It reflects the overall reputation of education and credibility of teachers and school. It is crucial role of teachers to observe the students in classroom with prior attention and standers of assessment. Teachers classroom skills should be well furnished and enough decorated to meet the standers of assessment and serve the objectives of education (Luo, 2003).
3. Assessment Standards & Practices at Higher Educational Institutions: Higher Education Commission has developed the standers and policies to assess the performance and achievement level of students through various evaluation techniques and strategies in order to assess the competency and benchmark of intelligence of students at higher education institutions. This research study identifies those teachers’ outcomes of assessment skills in classroom at graduate institutions. Assessment skills development is crucial for understanding the need and perception of students, it helps to develop the proper curriculum development process and effective examination pattern and quality based learning for higher education institutions (McMillan, 2001). The approach of assessment is to provide the useful and meaningful feedback to learner and institution in order to facilitate effectively and efficiently. Recent studies highly focus the effective learning of assessment whether in pre service or in service for the teachers of higher educational institutions. A pragmatic approach is used in today’s assessment that the assessment for learning (AfL)in which teacher interpret the results with evidences for the learning and teacher so that they may modify the teaching and curricular instructions and achieve the progress of students furthermore it also reveals that how student can learner better, what environment should be provided to students and how to address the strength and weaknesses of students (ARG, 2002). The concept of AfL is very product in nature for both teachers and students, it gives responsibility to both for sharing the valuing the overall process of assessment. AfL is opportunity for the students to take benefit from the activities and outcomes of assessment therefore it encourages the students through feedback that students should develop the learning and understanding abilities through the guidance of teachers and mentors (Rohaya et al., 2014). Higher Educational commission has developed the assessment rules & practices for the higher educational institutions 
1. Semester and annual assessment
2. Spring and fall assessment programs
3. Grading policy (Fractional grading) and GPA & CGPA system (Relative grading           & absolute grading)
4. Weightage policy for midterm, assignment, quiz and semester exam.
5. Project, thesis and defence 
6. Viva voce and final interviews ( verbal assessment)
7. Evaluation of thesis
8. Laboratory and field evaluation
9. Internship and practicum portfolio
10. Requirement of awarding degree
11. Medal awarding policy ( Gold and Silver)
4. Assessment Standards and Practices of Higher Education Commission     
Educational assessment varied in nature and context, if one suits in one aspect may not suit on other context.  Event the purposes and procedures of educational evaluation will vary from instance to instance. It is thoroughly observed the practices of educational evaluation at different institution of higher education of Pakistan and found that they were poorly organized and unstructured in context & nature. In most of the higher educational institution in Balochistan it has been observed that the chairman, Dean and management of the institution implement the tools & techniques for the course and teachers evaluation and appraise the performance and quality of assessment. A productive program and a evaluation plan was framed by few well reputed higher educational institution of Pakistan with respect of the standers and practices of higher education commission Pakistan, in the end it was resulted that a well organized Quality Assurance Institution should be established separately  the assessment of teacher and educating the teachers for the guidelines, policy, practices and modern trends of assessment and evaluation at higher educational institutions of Pakistan.  HEC has established the well decorated plan of productive and efficient quality based assessment in the institution  through the Quality Enhancement Cell  in both public and private sector institutions through different phases for the conducting the program of assessment and evaluation. HEC has conducted that study on the evaluation of faculty members of higher educational institution in which they were suggested to evaluate the course content, methodology and systematic teaching strategies of teachers while teaching and effectiveness of classroom assessment (Simon Fraser University (SFU), 2010) .The study recommends that assessment & evaluation should systematic and regular and focus the three dimension integrated to results. Instructional evaluation is the prior objective of educational assessment despite of that various higher educational institutions in Pakistan provides the curricular contents at the beginning of the session and teacher and students do not evaluate content periodically. By pertaining this teacher covers the course contents and conducts the examination without evaluation for the improvement of contents and it does not encourage the improvement of assessment. Evaluation of course and assessment is highly important for the progress of teacher’s skills and competency for the students learning outcomes.  There following major aspects recommended for the course evaluation of the teacher by HEC
• Course Content & Instruction
• Course Delivery 
• Course Management
• Course Assessment 
• Course Evaluation 
Teachers assess the performance & progress of students through course evaluation and collect feedback. There approaches of assessment & evaluation are extracted from the quality assurance of Higher Education Commission of Pakistan; course for guidelines frame work is available on the website of Greenwitch University, England. (http://www2.gre.ac.uk/). Evaluation of faculty is recommended on Quality Assurance website, it provides guidelines and instruction for the quality based evaluation and feedback from the teachers and students are displayed. In this feedback students responses are collected for the implementation of course content in classroom. This is the big challenge most encountered by higher education during the delivery of curriculum instruction most of the class are overcrowded because the mostly students choose same courses. Course evaluation is conducted in different aspect systematic categorization of content and selection of assessment tool for the assessment of graduate & post graduate students. The most important objective of course assessment is to identify the strong & weak areas for the reorganization, recommend the modification in instructions, teaching learning methods and assessment tool (Allen, 1984). Denson, Loveday & Dalton (2010) have conducted study to identify the teachers assessment procedure and conducted survey to collect the responses in order to improve the teachers assessment skill and make it correct in order to maintain the quality of education and build up the reputation of higher education. Allen (1984) believed that this core duty of teachers to assess fairly & transparently according to the procedure of higher education.
5. Educational Evaluation in Higher Educational Institution in Pakistan
 According to Contemporary Educational Researches Journal (12-20. 15) emphasized on the strategies and practices of higher education Pakistan integrated and aligned with curriculum standers and objectives, teachers seek mutual consensus HEC professional if he makes any modification in curriculum instructions and assessment procedures in classroom setting and teaching learning process, teachers seek prior permission from competent authority and accreditation commission. Higher education commission will assess the performance of teachers and appraise them according to performance evaluation policy. There various methods by which HEC rating the skills and ability of teachers (Keache-1969). Murray (1995) and Rifkin (1995) identified the students’ performance evaluation to facilitate the growth & development of teachers in their prior careers. Students’ responses and feedback is utmost essential as the basic source of data for data collection (Weinberg, Hashimoto & Fleisher 2009). Teacher as a faculty of the institution collect the data through assessment of students at the end of period and curriculum instructions, it is general & common strategy of institution to regulate the quality education (Zabaleta 2007). According to Arcot, Ramon Durazo-Arvizu, Amy Hoyt & John (2013) that students preference and rating of students performance the higher education commission and concern institute the recommend the teachers for the best award, reward and promotions (Cruse, 1987; Fich, 2003; Shaw, 2013; Wright, 2006). There are various studies in couple of decades explored that  student performance outcomes are less attractive but few other things like good character, attractive appearance, attitude are given good marks (Neath, 1996; Wright, 2006).  Lori, Kogan, Regina Schoenfeld-Tacher & Peter (2010) focused that teachers evaluation according to the feedback of students is effective & efficient way of evaluation and performance would quite clear through the performance & achievement of teachers it is the easiest of teachers assessment and exploring the quality of education in same way.  Aleamoni (1999) identified that  through students observed behavior is the most reliable response to evaluate the quality and scope of assessment and education and performance of teachers with related of objectives and HEC standers. On other hand  Baird (1987) believed that teachers assessment and performance measurement is possible through the achievement of students and his continues progress, it helps the teachers to modify the teaching methods and assessment procedure finally it contributes the performance and job of the teacher (Arcot J.et al. 2013).Higher education constantly reviewing the performance of teachers sometime through the achievement level of students and some time teaching profile, portfolio and classroom observation (Ory, 2001). Educational evaluation in Pakistan is ineffective framed and most of the public and private sector institution do not follow the such practices therefore Higher education commission has established the Quality assurance and Quality Enhancement cell to improve the procedure of teaching learning process and assessment practices consistently in order to improve the quality education in the country. In Pakistan higher education institutions have admitted the greater number of students there it so much difficult and problematic assessment the quality based and collect the feedback.
After the in-depth study of related literature it identifies that the teachers assessment skills are not according to the standers & policy of Higher education commission & higher educational institutions, it must be taken into prior consideration  of higher education commission and higher education institutions about the professional development & skills development of the teachers in various domains most essential and highly needed  in assessment & evaluation aspect because it is part of overall accountability students performance achievement, modification & development of curriculum,  cohesion in policy & procedures of assessment, reputation of higher education institutions at last the quality & stander of education.
HO- There is no significance difference in the opinions of the respondents that teachers’ assessment skills are not integrated to standers & practices of higher educational institution 
III. Research Methodology
1. Research Design: Quantitative analysis will be used in the survey research for exploring the teacher self perceived classroom skills and practices of higher education institution in Balochistan Pakistan.  Research included teachers’ feedback from the universities. Data was collected through questionnaires for this study and responses were given on voluntary basis. 
2. Validity and Reliability of Instrument: Questionnaires were validated for the participants’ teachers of university. Validation is comprised of Expert validation, pilot validation and self validation and reliability was calculated .0.51
3. Sample: The survey method was employed to conduct this research study. Population of this study was the higher educational institutions of Balochistan provinces Researcher visited the five   higher educational institutes and collected feedback from the respondents.
4. Instrument: The responses were collected on likert scale and it was framed in the light of literature review. Experts evaluated the feedback form, furthermore the questionnaire contents were briefly defined to respondents so that any ambiguity may not affect the reliability of results.
5. Variables: This study comprised of two variables, teachers self perceived classroom assessment skills is dependent variable and practices & standers of higher educational institutions is independent variable.
6. Procedures:  Respondents were guided through the study in order to minimize the risk and encouraged the volunteer involvement of respondents. Researcher sought the permission the institution and respondents at different occasion when it was found necessary.
7. Results: Hypothesis Ho. There is no significant difference in the opinion of respondents about the claim that the teachers’ classroom assessment skills quality does not integrate and mismatch standers & practices of higher education commission & higher education institutions
TABLE 1
Teachers’ assessment skills quality integrate to standards & practices of HEIs
	One-Sample Test

	
	Test Value = 40

	
	T
	Df
	Sig. (2-tailed)
	Mean Difference
	95% Confidence Interval of the Difference

	
	
	
	
	
	Low
	 Up

	Teachers assessment skills quality 
 matches to standards & practices of HEC & HEIs
	-34.588
	39
	.000
	-36.00000
	-38.1053
	-33.8947

	
	-197.837
	39
	.000
	-37.45000
	-37.8329
	-37.0671



Table 01 show that N=40 a One sample t-Test calculated the feedback of respondents regarding teachers’ assessment skills and standers and practices of higher educational institutions at Balochistan. The non zero negative value of in upper and lower limit indicates the confident level which shows significance of test. According to significance value 0.05, the p-value is .000 hence the null is rejected for the feedback of respondents. It means that result is absolute significant about teachers self perceived classroom assessment skill and standers & practices at HEI.
There is significance difference in the feedback of respondents that Teacher Self perceived Classroom Assessment skills violate the Standers & Practices of Higher Educational Institutions. 
TABLE 2
Teachers’ assessment skills and standards & practices of HEIs
	                                                                One-Sample Statistics

	
	    N
	  Mean
	  Std. Deviation
	 Std. Error Mean

	Teachers assessment skills Quality
	   40
	  4.00
	  6.582
	    1.040

	Assessment Practices & Standers of HEC & HIEs
	   40
	  2.5500
	  1.197
	    .189




Table 02 shows N=40, one sample statistics test calculated for the feedback of respondents about the teachers assessment skills and standards & practices at higher educational institutions. Mean score (M1) is 4.0 and standard deviation (SD1) is 6.5 whereas standard error (SEM1) is 1.04, on other hand N=40 about the standers & practices of HEIs mean score (M2) is 2.5 and standard deviation (SD2) is 1.19 where as standard error mean (SEM2) is .189.
IV. Discussions: Research study is finalized with the feedback of faculty members that teacher self perceived classroom assessment skills quality of grading distribution, assessment procedures according to curriculum guidelines and assessment stander & practices process  do not rightly assess the exact competency level and true potential of students furthermore teachers assessment skills were compared contrasted with practices and standers of higher education institution found ineffective in quality and stander. According to first objective of study that examine the teachers self perceived classroom assessment skills quality it explores progress and changes in performance through his assessment, teachers assessment skills like, test, presentation, project and discussion pattern are not rightly designed to access the innate ability and creative sense of students and grading policy is not absolute fair & transparent in nature  he traditional assess the students according to pre define tools and method without considering the applicability of procedure. According objective second it is examined the practices & standers of higher educational institutions are well framed and dynamically in quality such as assignment, projects, presentation, discussion, quiz, surprise test, formative, summative and daignositic test and grading policy and awards standers and HEI periodically review the practices and procedures of assessment to maintain the standers and quality of tool formed through the expert unfortunately through experts, pedagogues and educationists. 
V. Conclusion: It has been concluded that teachers’ assessment skills encounter the policy and standers of higher education commission Pakistan; it has been explored gap through this study that teachers do have not enough training of assessment procedures and HEC guidelines  and teachers are not well guided in  assessment skills and competencies about the policy and standers of assessment like as HEC grading policy, difficulty index of test, criteria of assessment, curriculum based evaluation, national standers of evaluation and assessment methods, test administration standers and performance assessment check of students about the students. HEC has created quality assurance authority and quality enhancement cell for the accountability of teaching learning process and make the accountability of teachers regarding teaching and assessment. 
VI. Recommendations
· Teacher should be given training about the assessment literacy as per the criteria of curriculum and nature of subject and assessment guidelines according to the plan and practices of assessment with higher education policy.
· Institute should evaluate the performance of teachers through the feedback of students periodically and constantly.
· Higher Education Commission Pakistan should start the induction training session for the newly recruited teachers and for the senior teachers according to modification and development in curriculum and methods.
· Quality Enhancement should be functional and productive in all the HEC institution control the gap of quality education persistently.
· Teachers should learn the policy, practice and guidelines of assessment and understand the road map of curriculum objectives and assessment principles.
· Teachers should evaluate the students on creativity and logical basis.
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